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As the International Baccalaureate’s Middle Years Program (MYP) gains popularity, its holistic yet subjective framework poses
challenges for effective implementation. This study investigates the experiences of 66 middle and high school students in
California, offering critical insights into program successes and limitations. Our study is one of the first to investigate students’
perspectives on the effectiveness of the MYP Personal Project and the success of the MYP program. Through quantitative and
qualitative survey feedback, we identify key areas for improvement: communication, rubric clarity, and course design. Findings
highlight a demand for enhanced student-advisor interaction, clearer assessment criteria, and more academically rigorous options
to meet diverse student needs. The Personal Project component requires clearer rubric guidelines and sustained, structured
support. By addressing these gaps, this study provides actionable recommendations to optimize the MYP’s implementation. This
study also contributes to the broader discussion on innovative educational frameworks and the extent to which they adequately
prepare students for the demands of the modern world.
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Introduction

Education is constantly evolving to meet the demands of a
globalized world. The MYP program, developed by the In-
ternational Baccalaureate (IB), is one such initiative1.

Background

The MYP program is a curriculum framework2 that aims to
(1) develop students’ research, creative and critical thinking,
communication, collaboration, and self-management skills
(collectively called Approaches to Learning or ATL); (2) help
students explore big ideas and raise students’ awareness on
global issues. The program runs for 5 years, starting in grade
6 to grade 10. Each year, the students are required to com-
plete at least 80 hours of learning on each of the eight sub-
ject groups, ranging from language acquisition and mathemat-
ics to science and design. The MYP program culminates in
a student-driven Personal Project component where students
propose a project topic of interest, and the school provides
support to help students engage in practical explorations and
implementations of their projects through inquiry, action, and
reflection. The MYP Personal Project is mandatory for stu-
dents to receive an MYP certificate.

The MYP program was first launched in 1994 and re-
launched in 20141,3, and it is now offered by 751 U.S. schools

1 Claremont High School, CA, USA

and many schools worldwide4–7. Many research works have
reported the success of the MYP programs6,8,9. However, the
MYP’s project-based approach and subjective grading rubric
have also raised questions about its outcome validity6,10.

Implementation of the MYP program at sur-
veyed schools

This research paper evaluates the effectiveness of the MYP
program at a middle and a high school in a California school
district. The program was fully launched during the 2024-
2025 school year after a year of partial implementation in the
2023-2024 school year. In June 2024, a survey was conducted
to collect students’ feedback on their learning experiences and
challenges with the MYP Personal Project and MYP program.
By analyzing quantitative data and qualitative feedback from
students, this study seeks to provide a comprehensive assess-
ment of the impact and effectiveness of the MYP program in
its first year of implementation.

The surveyed high school experienced a discontinuation of
Honors Freshman and Sophomore English courses, replaced
with non-accelerated MYP classes. The Personal Project was
hosted on Canvas, a web-based Learning Management System
used for accessing course materials and assignments. The Per-
sonal Project involved three components: structured planning
assignments, regular meetings with assigned teacher advisors,
and a final 5–15-page paper plus presentation evaluated by a
rubric.
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Research questions

Our study aims to answer the following research questions:

• RQ1: How do students perceive the effectiveness of
the MYP Personal Project in improving their personal
growth and self-confidence?

• RQ2: What challenges do students face in completing
their MYP Personal Project?

• RQ3: To what extent has the MYP program achieved its
curriculum goals as perceived by the students?

To the best of our knowledge, our study is one of the first
to examine students’ perspectives on the effectiveness of the
MYP Personal Project and the overall MYP program. It fills
in the gap of existing research, which has been largely focused
on teachers’ and school management’s points of view6,11. Fur-
thermore, based on students’ feedback, our study suggests
ways of improving the Personal Project and MYP programs
to address the current limitations.

The rest of the paper is organized as follows. Section Lit-
erature Review and Significance of Our Study discusses
existing works and the significance of our study. Section
Methodology describes the survey design, participants, data
collection, and survey validation. Section Findings presents
the findings from the survey responses and answers to the re-
search questions. Section Discussions discusses strategies to
improve the MYP program based on the findings in Section
Findings. Finally, Section Conclusion and Future Direc-
tions concludes the paper and suggests future directions.

Literature Review and Significance of Our Study

MYP program: The MYP program is a key part of the Inter-
national Baccalaureate (IB) program1 which aims to develop
lifelong, inquiry-driven learners who are equipped with the
knowledge and skills to solve complex real-world problems.
The MYP program builds on the IB Primary Year Program
(PYP) and plays a key role in preparing students for the IB
Diploma Program (DP) and IB Career-related Program (CP).

However, despite its importance, there has been lit-
tle research examining the effectiveness of the MYP pro-
gram9,12,13. For example, a recent study12 was only able to
identify 8 studies that address the challenges of implementing
MYP, and only two of the 8 studies were about schools in the
U.S. We further expanded the search and found a few more
research efforts on the MYP program in recent years.

Notably, Wright and Keung7 focused on studying the cor-
relation of MYP Personal Project with students’ performance
in their DP programs. Walker and Bunnell14 presented the ex-
periences and challenges faced by high-school teachers who

transitioned from traditional curricula to teach new MYP
courses. Lloyd-Peay11 investigated how teachers’ perspec-
tives on the MYP program affect its implementation.

Student feedback can provide unique insights into curricu-
lum strengths and weaknesses, and it is key to enhancing cur-
riculum design15. However, there has been little research on
collecting and incorporating students’ feedback in improving
the MYP program16,17. Kelly16 interviewed 9 MYP students
in grade 7 to explore their experiences of evaluating teachers.
Storz and Hoffman17 interviewed 16 students from 7th and 8th
grades during the first year of their MYP program. The stu-
dents appreciated the global aspect of the IB curriculum but
expressed concerns about the elimination of their gifted pro-
grams and the shift to heterogeneous grouping, which they felt
limited their learning opportunities. As we will discuss in our
findings, the students in our study raised similar concerns on
the removal of honors courses, student placement, and cohort
structure (Table 5).

Existing research highlights several positive MYP out-
comes, but most from the perspectives of instructors and man-
agement6,17. For instance, Dickson et al.6 investigated the
perceptions of teachers and school leaders on the effective-
ness of the MYP program. It found that the perceived bene-
fits include high academic achievement and skill development
through MYP’s inquiry-driven learning and real-world rele-
vance. Similarly, Sperandio9 also found that MYP increases
learning relevance and student engagement, with teachers and
leaders agreeing on its benefits across different socioeconomic
contexts.

However, challenges remain, such as insufficient training
and resources for teachers, as well as the mindset that inquiry-
based learning may not work for all students. These factors
have led to program discontinuation in some schools4,6,18.
Additionally, curriculum changes pose challenges for teach-
ers, particularly with the MYP rubric and conceptual focus19.
Many teachers find MYP jargon confusing, leading to difficul-
ties in grading consistency6. Rubric criteria are described as
“wishy-washy” and difficult to standardize across subjects20.

MYP vs AP: Although our study is focused on the MYP
program, we note that many schools, including our surveyed
schools, have also offered AP (Advanced Placement) courses.
While the inquiry-driven MYP program focuses more on
how students learn, the AP program prioritizes what students
know21. In the AP program, students demonstrate their readi-
ness for college by taking AP courses and standardized AP
tests in a variety of subjects, such as calculus and physics.
In comparison, the MYP program is more of a curricular
framework where different schools might have different im-
plementations, and the assessment (e.g., on the MYP Personal
Project) is done internally by the schools. Therefore, as our
findings show (Section Findings), it is important to commu-
nicate with the students clearly about the structure and ex-
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pectations of the program and provide sufficient support and
guidance throughout the program. Since many MYP students
are also taking AP courses, it is essential to help students de-
velop a coordinated strategy to effectively balance MYP re-
quirements with AP coursework and extracurricular commit-
ments.

Significance of our study: Our study stands out as one of
the first to directly gather and analyze student responses on the
MYP program, filling a gap in existing research, which has
mostly focused on teachers and program organizers5,6,11,14,17,
as discussed above.

Research on the MYP Personal Project is also limited7,22,
particularly in practical guidance on implementation, which is
one of the main focuses of this paper. Existing studies7 show
that Personal Project scores can predict performance in the
DP program but do not offer insights into creating a quality
student experience. Our study addresses this gap by offering
strategies for project guidance and timelines.

Our case study methodology generates insights into the
MYP Personal Project, exploring “how” and “why” questions
in real-world contexts23. Using an inductive approach, we
gather comprehensive data without the constraints of a spe-
cific theoretical framework24. While our findings may not be
generalizable to all schools, they offer valuable insights for
decision-making and further research on MYP20.

Methodology

In this section, we describe the design of the survey, survey
participants, data collection, survey validation, and data anal-
ysis methods. The findings of our study will be presented in
the next section.

Survey design: The administrators of the survey school
were responsible for the design and the initial (face) validation
of the survey. The complete survey questionnaire is attached
in Appendix A. The survey consists of four parts:

1. Demographics: student name, email, and grade level.

2. MYP Personal Project: Table 1 lists the questions solicit-
ing students’ feedback on the guidance and support they
have received during the implementation of their Per-
sonal Project (questions 2.a-d); students’ perception on
the contributions of the Personal Project to their personal
growth and self-confidence (2.e); and challenges faced in
completing the project (2.f).

3. MYP program: Table 2 lists the questions used to gauge
students’ perceptions on the effectiveness of the school’s
MYP program in achieving the curriculum goals, rang-
ing from improving critical thinking skills, global aware-
ness, to collaboration and teamwork (questions 3.a-g).
The last two questions in this part ask students to indicate

the most engaging courses or projects in the 2023-2024
school year.

4. MYP program feedback: The last part of the survey has
two questions: question 4.a asks students for their sug-
gestions in improving the program, and question 4.b asks
students to rate their overall experiences in the MYP pro-
gram that culminates in the 10th grade.

Note that all questions in part 2 and question 4.b are tar-
geted at the students in their 10th grade, while the rest of the
questions are for all students in the MYP program. Note also
that all the Likert-type questions in the survey use the four-
point Likert scale: from “strongly disagree” (with a score of
1) to “strongly agree” (a score of 4).

Participants & data collection: All students in the MYP
program were invited to participate in the survey. The sur-
vey was distributed via Canvas, Remind (messaging software),
and emailed to all students enrolled in the MYP program
on June 10th, 2024. In the 2023-2024 school year, 260 7th
graders, 143 8th, 150 9th, and 85 10th graders were enrolled
in the program. The survey collected 66 responses. Figure 1
shows the distribution of participants by their grade levels. For
example, 23 (about 1/3) of the participants were in 10th grade.
The response rates for 7th, 8th, 9th, 10th graders are 6%, 7%,
11%, and 27% respectively.

Survey validation: Part 3 of the survey consists of 7 ques-
tions designed to measure students’ perception of the effec-
tiveness of the MYP program in achieving different curricu-
lum goals. We use factor analysis25 to identify the latent fac-
tor(s) underlying the student responses and use Cronbach’s al-
pha26 to measure the internal consistency of the questions in
the factor.

Data analysis methods: (1) For open-ended questions, we
perform thematic analysis by first identifying recurring ideas,
suggestions, or topics, and then grouping similar responses
based on these themes. (2) For multiple-choice questions, we
gather and obtain descriptive statistics on the distribution of
choices. (3) For the responses to the questions in the Likert
scale, we first convert them into numeric values (e.g., 1 for
“strongly disagree” and 4 for “strongly agree”) and analyze
their distributions. (4) For the responses with numeric val-
ues (e.g., ratings), we directly examine their statistics. (5) We
also perform Pearson’s correlation analysis27 to examine the
correlation between students’ satisfaction level on the specific
curriculum goal of the MYP program with their ratings on the
overall effectiveness of the program.

Ethical considerations: This study uses data from a stu-
dent survey conducted by the school administrator, with prior
consent obtained from the participants. The author received
explicit permission to access and use the data for research pur-
poses. While the dataset was not anonymized at the time of
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# Question Type
2.a I had an effective amount of guidance and support provided by my Personal Project advisor

while completing the Personal Project.
Likert

What suggestions do you have to increase guidance and support? Open-ended

2.b In what area of the Personal Project completion do you think the school should provide more
support?

Multiple-choice

Explain how the school can provide more support to you in the area(s) you identified above. Open-ended

2.c What forms of communication did you utilize in the completion of the Personal Project? Multiple-choice

2.d The Canvas MYP Course is easy to navigate. Likert
What recommendations would you make the Canvas Course more user friendly? Open-ended

2.e The Personal Project has contributed to my personal growth and self-confidence. Likert

2.f What were the biggest challenges you faced while completing your Personal Project? Open-ended

Table 1 Questions of the second part of the survey on MYP Personal Project. Note: question 2.a, 2.b, and 2.d each have a follow-up
open-ended question to solicit students’ inputs on the needed project guidance and support.

# Question Type
3.a The MYP program has helped me develop critical thinking skills. Likert

3.b The MYP program has prepared me for future academic challenges. Likert

3.c The subjects and topics covered in the IB MYP program are relevant and applicable to
real-world situations.

Likert

3.d The IB MYP has broadened my understanding of global issues and diverse cultures. Likert

3.e How well do you feel the IB MYP addresses your individual learning needs and interests? Poorly (1) to Very Well (4)

3.f How would you rate the level of collaboration and teamwork among students in the IB
MYP?

Poor (1) to Excellent (4)

3.g To what extent do you feel engaged and challenged by the IB MYP curriculum and learn-
ing activities?

1 to 4

3.h What curriculum/projects were you most engaged in during the 23-24 school year? (From
any of your classes)

Open-ended

3.i What curriculum/projects were you least engaged in during the 23-24 school year? (From
any of your classes)

Open-ended

Table 2 Questions of the third part of the survey on how students perceive the effectiveness of the MYP Program in achieving its curriculum
goals. Note: in question 3.g, students choose from 1 to 4, where 1 means “not very engaged and challenged” and 4 means “very engaged and
challenged”.

access, no personally identifiable information has been pub-
lished or disclosed in this paper. All data has been handled in
accordance with ethical standards for student research.

Findings

In this section, we first validate the 7 questions designed to so-
licit students’ feedback on the effectiveness of the MYP pro-
gram. We then present our findings from analyzing the survey

data and provide answers to the three research questions posed
in the Introduction.

Survey validation

We validate the survey questions 3.a-g via factor analysis.
First, we check to make sure that the factor analysis can be
performed on the sample data and that the size of the sample is
large enough to draw statistically significant results. We then
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Fig. 1 The distributions of participants by the level of their grades (7, 8, 9, or 10)
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Fig. 2 The frequency (number) of 10th graders for specific rating scores (2, 3, 4) on the effectiveness of the MYP Personal Project in
improving their growth and confidence.
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determine the number of latent factors underlying the ques-
tions and the loading of questions on the factors. Finally, we
compute Cronbach’s alpha to verify the internal consistency
of questions in the scale. Results are as follows.

• Bartlett’s Test of Sphericity28 on the questions reports a
p-value of 0, which shows that factor analysis is appro-
priate. Kaiser-Meyer-Olkin (KMO) Test29 for sampling
adequacy reports a value of .87, which is much above the
acceptable threshold of .6. This shows that the obtained
sample data from the survey are sufficient for analysis.

• Factor analysis (using the Python FactorAnalyzer pack-
age) suggests that there is only a single factor underlying
the questions (one factor with eigenvalue = 4.6, all other
factors have eigenvalues < 1). Except for question 3.f (on
the collaboration level and teamwork among MYP stu-
dents), whose loading score is .59, all other questions are
loaded on the single factor with a score ranging from .73
(question 3.g) to .86 (question 3.a). According to Hair30,
with a sample size of 66, the threshold for significant
loading score is about .67. The relatively lower loading
score of question 3.f is likely due to the fact that it is the
only question addressing teamwork, while all other ques-
tions focus on students’ independent experiences (the fo-
cus of the latent factor).

• Cronbach’s alpha of questions in the (single) factor is
.91, with the 95% confidence interval of [.87, .94]. This
shows the excellent internal consistency of the questions
in the factor.

Evaluating the MYP personal project

The findings in this section are based on the twenty-three 10th
graders’ responses to the questions in part 2 (MYP Personal
Project) of the survey.

Answering RQ1: (How do students perceive the effective-
ness of the MYP Personal Project in improving their personal
growth and self-confidence?)

To answer the research question RQ1, we analyzed stu-
dents’ responses to question 2.e (“The Personal Project has
contributed to my personal growth and self-confidence.” Ta-
ble 1). Figure 2 shows the distribution of ratings of the 10th
graders on the effectiveness of the project in improving their
growth and confidence. We see that the majority (17/23 =
74%) of the students gave a rating of at least 3 (i.e., agree or
strongly agree), while there are still 26% (6/23) of the students
who disagreed.

To further understand the reasons behind the low ratings,
we need to investigate the challenges that the students might
have faced in completing their personal projects.

Answering RQ2: (What challenges do students face in
completing their MYP Personal Project?)

Table 3 shows the major themes and excerpts extracted
from the challenges students stated in the survey (Table 1,
question 2.f). We can see that student challenges clustered
into three primary themes: Time and Self-Management (13
responses), reflecting difficulties balancing personal commit-
ments and procrastination; Clarity and Organization (11 re-
sponses), highlighting confusion caused by unclear rubrics,
changing requirements, and unstructured processes; and Cre-
ating and Presenting the Work (9 responses), involving chal-
lenges with academic writing, presentations, and technical
skills such as video editing. To address these challenges,
it would be helpful to provide students with clear and sta-
ble project guidelines early, including detailed rubrics, time-
lines, and example projects; incorporate structured milestones
to support time management; and offer targeted instruction or
resources for writing, presentation, and technical production
skills. We will further discuss this in Section Discussions.

Additionally, the Personal Project Canvas course received
mixed feedback (Table 1, question 2.d), with an average rat-
ing of 2.6, indicating a neutral to slightly negative experience.
Common issues expressed by students included poor course
design, such as unclickable links, the lack of published ex-
ample projects, and difficulty finding existing resources. Stu-
dents emphasized the need for a more accessible timeline with
clearly outlined deadlines and expectations. However, mul-
tiple communication channels were utilized effectively. Re-
sponses to “What forms of communication did you utilize in
the completion of the Personal Project?” (Table 1, question
2.c) show that all students accessed at least one form of com-
munication, with most using multiple forms of communica-
tion. This is a success that should be maintained.

Evaluating the MYP program

The findings in this section are based on students’ responses to
the questions in parts 3 (MYP program) and 4 (MYP program
feedback) of the survey.

Answering RQ3: (To what extent has the MYP program
achieved its curriculum goals as perceived by the students?)

• Table 4 shows the statistics of students’ ratings on the
specific curriculum goals and their overall ratings on the
program. We can see that the individual ratings range
from 2.35 (on critical thinking skills) to 2.68 (on the rel-
evance of MYP subjects to real-world situations). The
average overall rating is 2.24 (out of 4). This shows the
program still has a lot of room to improve.

• Table 4 also shows Pearson’s correlation coefficient (r
and p-value, the last two columns) of the ratings on spe-
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Theme 1 Time & Self-Management (13)
Representative excerpts “Time management alone, with many personal commitments.”

“Very little time over the summer and school year.”
“Time management and facing procrastination.”

Theme 2 Clarity & Organization (11)
Representative excerpts “Unclear rubrics, formats, and expectations.”

“Requirements changed while I was writing.”
“The process felt confusing and unorganized.”

Theme 3 Creating & Presenting the Work (9)
Representative excerpts “Writing the paper was the biggest challenge.”

“Preparing the presentation and final product.”
“Learning how to edit videos for the project.”

Table 3 Themes and excerpts extracted from students’ responses to question 2.f on the challenges faced in completing the MYP Personal
Project.

Item Statistics Correlation with overall rating
Avg Std r p-value

Development of critical thinking skills 2.35 0.97 0.63 1.35E-08

Preparation for future academic challenges 2.42 1.07 0.65 3.30E-09

Relevance of MYP subjects to real-world situations 2.68 0.88 0.59 1.75E-07

Broadening understanding of global issues & diverse
cultures

2.50 1.04 0.54 2.95E-06

Fulfillment of individual learning needs and interests 2.42 1.02 0.68 3.85E-10

Collaboration and teamwork among students 2.42 0.91 0.40 9.72E-05

Engagement and challenge by the MYP curriculum 2.45 1.04 0.52 6.82E-06

Overall experiences in the 10-th grade MYP program
(4.b)

2.24 1.07 / /

Table 4 Statistics of questions on how students rate the achievement of specific MYP curriculum goals and their overall experiences with the
program (the last row, question 4.b in the survey). The last two columns show Pearson’s correlation coefficients of the ratings on the specific
goals with the overall rating.

cific goals with the overall rating on the program (ques-
tion 4.b). We see that all correlations are determined to
be significant (with a p-value of less than .001). “Fulfill-
ment of individual learning needs and interests” is most
strongly correlated, while “collaboration and teamwork”
is least correlated. This echoes our earlier finding in fac-
tor analysis, where question 3.f (on the collaboration and
teamwork) has the smallest loading on the latent factor
(which focuses on students’ independent work).

• Figure 3 illustrates student satisfaction across grades 7-
10, based on students’ ratings on their “overall experi-
ence in the 10th-grade MYP program” (question 4.b).
10th graders report the highest level of satisfaction, with

a median of 3 and a narrow interquartile range, indicat-
ing consistent responses. Conversely, 7th graders exhibit
the lowest satisfaction levels, with a median of 1 and a
broader interquartile range, reflecting greater variability.
Both 8th and 9th graders show similar satisfaction levels.
Satisfaction generally increases with grade level.

Analyzing student feedback

As described, question 4.a of the survey solicits students’ rec-
ommendations in improving the MYP program. After remov-
ing responses that do not make any concrete suggestions (e.g.,
“no suggestions”, “none”, “I don’t know”), we retained 57 re-
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Fig. 3 The distributions of ratings on the overall experiences in the MYP program by grade level. Green triangles represent means, while red
dotted lines represent medians. Tenth graders reported the highest satisfaction with relatively consistent responses, while seventh graders
reported the lowest with greater variability.

sponses. We then performed thematic analysis on these re-
sponses. Table 5 shows five major themes, their sub-themes,
and representative excerpts extracted from the responses. Note
that a response may be assigned to multiple themes or sub-
themes. For example, a student’s response: “More clarity on
the timeline, decrease the amount of tools and busy work fo-
cus on the project more” was assigned to sub-themes 1.1 (Un-
clear expectations & timelines) and 2.1 (Excessive/redundant
workloads).

• Theme 1 (Communication & Clarity): Students consis-
tently reported confusion about expectations, timelines,
and requirements. Communication was perceived as in-
consistent across platforms, and many students felt they
lacked reliable access to guidance when questions arose.
This uncertainty increased stress and reduced student
confidence in navigating the program.

• Theme 2 (Workload & Time Pressure): Students de-
scribed the workload as overwhelming, particularly due
to perceived redundancy in tools and documentation.
Time pressure was intensified by conflicts with AP
classes, extracurriculars, and other academic demands,
with insufficient protected time to complete work during

the school day.

• Theme 3 (Academic Rigor & Relevance): While some
students appreciated the creative aspects of MYP, many
felt the academic rigor was inconsistent and sometimes
insufficient. Others noted that curriculum relevance and
real-world connections varied widely, affecting engage-
ment and perceived value.

• Theme 4 (Assessment & Grading): Assessment practices
were a source of frustration, particularly grading scales
and rubrics that students found vague or disproportionate.
Many students struggled to understand how to improve or
what constituted high-quality work.

• Theme 5 (Program Design & Implementation): Students
expressed uncertainty about the purpose and identity of
the MYP program, particularly how it differs from reg-
ular or honors coursework. Inconsistent implementation
across teachers and grades further diluted program coher-
ence and student buy-in.

To address these challenges, we recommend that the school
take the following actions.
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• Clearly articulate and communicate the MYP value
proposition to students and families.

• Strengthen program differentiation from non-MYP
classes.

• Group MYP students where possible to create cohesive
learning cohorts.

• Align expectations and training to ensure consistent im-
plementation across teachers and grade levels.

• Strengthen vertical alignment so skills and expectations
build year to year.

In summary, student feedback suggests the MYP frame-
work is valued in principle, but its implementation requires
clearer communication, better pacing, stronger rigor, and more
transparent assessment. Addressing these themes systemat-
ically would significantly improve student experience, aca-
demic challenge, and program credibility. We will provide
additional detailed recommendations in Section Discussions
to address these issues.

Curriculum and project engagement

We further examined students’ responses to question 3.i in Ta-
ble 2 (What curriculum/projects were you most engaged in
during the 23-24 school year?). Figure 4 highlights that a
majority of non-engaging curricula were MYP-related, with
a lack of academic challenge being the primary reason cited
by respondents. One student noted, “In general, I did not feel
challenged in my MYP classes. I felt that there was better col-
laboration in my AP classes this year and honors classes last
year.” Another commented, “MYP English, and MYP history,
I feel like getting rid of levels of classes makes it harder to
focus and be engaged since a lot of people don’t care about
school. Honors made it easier to stay focused.” Combined
with findings from Table 4 suggesting that preparation for fu-
ture academic challenges is an important factor, the removal
of honors courses likely had a negative impact on students’
overall satisfaction with the program.

Discussions

Evaluating the program using data in Section Findings of-
fers insights into how educators can effectively implement the
MYP. Here we provide further recommendations to improve
the overall student learning experience and suggest strategies
to streamline the program.

1. Better communication. The predominant area of im-
provement identified in the survey was communication.
The three critical components of communication are

trust, transparency, and active listening31. In the con-
text of MYP, that translates to more student-advisor in-
teractions in the Personal Project. Oversight on this front
can easily lead to students quitting the program or los-
ing motivation, as students reported in their responses
to question 4.a (on students’ suggestions to improve the
program, see Section Methodology and Appendix A).
For example, a student stated: “The idea itself is good,
but the timeline and rubrics were just unclear this year,
which led to some frustration among students and some
students quitting. This is a promising program though
and I hope to see it improve drastically in the future.”

Thus, we suggest advisors track students’ statuses (e.g.,
On Track, Ahead, Needs Assistance) using a simple
spreadsheet to prevent students from claiming insuffi-
cient outreach. Increasing advisor meeting frequency
and mandating occasional meetings will allow for bet-
ter progress assessment and address the communication
issues highlighted by many students. These recommen-
dations apply to the middle-school level, too, as many
of the middle-school students surveyed expressed that a
lack of communication was an issue.

2. Clear expectations. Unclear rubrics and timelines were
the main culprits of confusion. As discussed in Sec-
tion Literature Review and Significance of Our Study,
MYP’s desire for holisticity creates subjectivity10,20. Ab-
sent clear expectations for meeting the criteria, students
may opt to do a simpler project they believe would sat-
isfy the MYP grader’s idea of quality work, sacrificing
creativity. Surveyed students expressed a strong desire
for more consistent, clear, and concise rubrics. This can
be addressed through task-specific clarifications (TSCs)
and command terms (CTs)19. TSCs clarify expectations
for a specific assignment, narrowing down rubric gen-
eralities. CTs are words in the criteria description that
denote a suggested level of thinking; these have already
been incorporated into the MYP rubric (see the attached
grading rubric on the MYP Personal Project in Appendix
B). For example, the questions, “state the learning goal”,
versus, “explain the learning goal” imply two different
levels of thinking. Creating a database of example an-
swers for each CT will help clarify rubric interpretation.
A database of past Personal Projects with the score they
received and the rationale behind that score would also
aid in students’ understanding of project expectations.
Explicit scoring systems increase grading credibility be-
cause they boost student-teacher transparency32. In their
absence, grading becomes impressionistic, harming stu-
dents’ learning. A combination of holistic marks-based
grading and analytical criteria-based assessment offers a
useful perspective on overall performance33.
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Theme 1 Communication & Clarity (17)
Sub-themes 1.1 Unclear expectations & timelines (6)

1.2 Ineffective communication systems (5)
1.3 Insufficient guidance & support (6)

Representative excerpts “The timeline for the project was unclear and confusing. . . ”
“Announcements and Canvas posts weren’t clear or consistent. . . ”
“Students need a dedicated counselor to answer questions. . . ”

Theme 2 Workload & Time Pressure (16)
Sub-themes 2.1 Excessive/redundant workload (8)

2.2 Insufficient protected work time (2)
2.3 Scheduling conflicts (6)

Representative excerpts “Too much time was spent on tools instead of the actual paper.”
“We need time during class or lunch to work on our paper.”
“The project overlapped with AP classes and extracurriculars.”

Theme 3 Academic Rigor & Relevance (18)
Sub-themes 3.1 Insufficient academic challenge (5)

3.2 Limited relevance & real-world connection (3)
3.3 Limited student agency & engagement (10)

Representative excerpts “Some classes were too easy and didn’t prepare us for IB level work.”
“More focus on current events and global issues needed”
“We should have more choice in project formats.”

Theme 4 Assessment & Grading (7)
Sub-themes 4.1 Problematic grading scales (3)

4.2 Rubrics lack clarity/proportionality (4)

Representative excerpts “The 1–4 scale doesn’t reflect actual performance.”
“Small mistakes . . . drop your grade too much; rubrics are unclear.”

Theme 5 Program Design & Implementation (23)
Sub-themes 5.1 Program purpose, identity & differentiation (11)

5.2 Student placement & cohort structure (4)
5.3 Inconsistent teacher implementation (4)
5.4 Vertical implementation across grades (4)

Representative excerpts “Why honors classes were replaced; curriculum felt similar to regular classes.”
“Classes with only MYP students would help everyone stay on the same level.”
“Make the curriculum clear for some teachers so they don’t go off track.”
“Seventh graders should have a clearer, structured MYP curriculum.”

Table 5 Major themes, sub-themes, and representative excerpts extracted from students’ responses to question 4.a (What recommendations do
you have to improve the MYP program?). The numbers in the parentheses are the number of responses assigned to a particular theme or
sub-theme, out of the total number of valid responses (57).

In addition, a main concern expressed in the data was
that there was insufficient time to complete the final paper
and presentation of the Personal Project. Creating a de-
tailed timeline with actionable deadlines, advisor meet-
ings, project peer checks, etc., will make the project feel
more approachable to students and ensure that there is

enough time to complete the final paper and presenta-
tion. It is also important to ensure high accessibility
to the timeline. For the schools surveyed, students ex-
pressed that many links to the resources in the Canvas
course were broken or unclickable. Simple problems that
result from basic oversights can be mitigated by having
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No answer 23

Non-MYP 26

MYP 51

Fig. 4 Curriculum or projects students were least engaged in during the 2023–2024 school year. A majority cited MYP-related courses,
noting a lack of academic challenge and engagement.

students test the Canvas and provide feedback before it is
published.

3. Student-oriented curriculum. Students surveyed ex-
pressed the desire for a more relevant and engaging MYP
curriculum. Incorporating student feedback is essential
for ongoing improvement. Involving alumni or survey re-
sponders in reviewing the rubric, assignments, and other
aspects of the program before implementation may en-
hance the student experience. This part of the MYP expe-
rience should not be underemphasized, as Table 4 shows
that critical thinking skills and the relevance of MYP sub-
jects to the real world were both strongly correlated to
overall satisfaction with the MYP program. As cited by
respondents, engaging projects such as the “Family Tree”
assignment in middle school Spanish classes are noted
for their academic and creative impact. Conversely, a stu-
dent criticized that the “happiness unit in English didn’t
necessarily teach us any English,” indicating a discon-
nect between the unit’s content and the expected learning
outcomes (Table 2, question 3.i). We recommend that
teachers briefly survey students after each MYP project
to gauge sentiment and share findings with district MYP
coordinators for future curriculum planning. Academic
challenge and critical thinking skills, as shown in Table
4, are closely linked to student satisfaction. Therefore,
ongoing assessment and enhancement of the curriculum
are essential. For the schools surveyed, it is also rec-
ommended that further research be conducted into the
current curriculum to identify and address the most sig-
nificant gaps, particularly in English and History, where

dissatisfaction was most prevalent. The MYP curriculum
should be revised to offer more challenge and relevance
to real-world issues. Additionally, survey responses in-
dicate a strong interest in offering more challenging con-
tent through honors courses. Research supports that hon-
ors students benefit from tailored environments with sim-
ilarly academically driven peers34,35.

4. Increased Personal Project engagement. To fur-
ther support real-world engagement, MYP coordinators
should offer opportunities for community involvement.
This can be done by creating a database of local insti-
tutions open to partnering with students for their Per-
sonal Projects. Encouraging civic engagement has multi-
ple benefits, including increased civic participation36.

Additionally, fostering a collaborative learning environ-
ment is moderately correlated with overall satisfaction
with MYP, as shown in Table 4. Incorporating more fre-
quent peer checks in the Personal Project timeline and
self-assessments will help facilitate collaboration while
also increasing the quality of work. Peer learning leads
students to take a more active role in their education37.

Conclusion and Future Directions

This evaluation of the MYP program is one of the first to di-
rectly evaluate student responses to the program.

Increasing the frequency of student-advisor interactions
through more advisor meetings fosters communication. Creat-
ing a student progress tracking system to monitor progress will
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also prove effective in ensuring that no students are left with
inadequate help. We identified subjective rubrics as a major
problem in the MYP system and suggest creating a database of
answers for each CT and providing TSCs to give both teachers
and students a clear picture of what quality work is. Addition-
ally, crafting a clear and easily accessible timeline will help
students stay on track. Overall, a key characteristic of MYP
is its holistic curriculum that aims to be relevant to the real
world. However, the effectiveness of the curriculum heavily
varies from school to school, so creating a committee of MYP
students and alumni to give feedback on the curriculum will
provide valuable insight into which lessons or class projects
succeeded or failed. We also heavily warn against abolishing
accelerated course options in favor of the MYP program. If
there is any means to offer accelerated or honors courses in
conjunction with MYP, we suggest taking that course of ac-
tion. No matter how holistic or engaging the MYP curriculum
is, surrounding students with other academically driven peers
fosters rigorous academic experiences34,35,38.

Future research should examine comparative analyses be-
tween MYP and other educational frameworks, relationships
between teacher training and program success, success rates of
various implementation methods, and long-term student out-
comes.

This paper gives a novel perspective on the MYP. A pro-
gram serving students must cater to student perspectives. Ab-
sent student input, MYP educators will not be able to ade-
quately assess their programs, and that undermines the effec-
tiveness of the MYP framework. By addressing communi-
cation gaps, clarifying rubrics, and improving curriculum in-
tegration, schools can better support student success and en-
gagement while meeting the program’s holistic goals.
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Appendix A: The survey questionnaire
The survey consists of 4 sections: demographics, MYP personal project, MYP
program, and MYP program feedback. Note that questions 2.a, 2.d, 2.f, 3.a–d,
4.b are in the 4-point Likert scale. In questions 3.e–f, students indicate their
responses also on a four-point scale, with 4 being the highest (positive) extent
or rating. The rest of the questions are either multiple-choice or open-ended.

1. Demographics

• What are your email, first, and last names?

• What grade are you in? (Select from 7, 8, 9, or 10)

2. MYP personal project

a. I had an effective amount of guidance and support provided
by my Personal Project advisor while completing the Personal
Project. (4-point Likert scale: strongly disagree or 1, disagree or
2, agree or 3, and strongly agree or 4) Students who responded
in the prior question with a 1 or 2 please answer this question.

• What suggestions do you have to increase guidance and
support?

b. In what area of the Personal Project completion do you think the
school should provide more support? Check all that apply.

• Beginning Development of Your Personal Project (Build-
ing Ideas)

• Research
• Creating Success Criteria
• Approaches to Learning
• Global Context
• Time Management
• Personal Project Presentation
• Personal Project Showcase
• None
• Explain how the school can provide more support to you

in the area(s) you identified above.

c. What forms of communication did you utilize in the completion
of the Personal Project? Check all that apply.

• Remind
• Canvas Announcements
• Canvas Email
• School Email
• Delivered Notes to Class

d. The Canvas MYP Course is easy to navigate. (4-point Likert
scale)

• What recommendations would you make the Canvas
Course more user friendly?

e. The Personal Project has contributed to my personal growth and
self-confidence. (4-point Likert scale)

f. What were the biggest challenges you faced while completing
your Personal Project?

3. MYP program

a. The MYP program has helped me develop critical thinking
skills. (4-point Likert scale)

b. The MYP program has prepared me for future academic chal-
lenges. (4-point Likert scale)

c. The subjects and topics covered in the IB MYP program are
relevant and applicable to real-world situations. (4-point Likert
scale)

d. The IB MYP has broadened my understanding of global issues
and diverse cultures. (4-point Likert scale)

e. How well do you feel the IB MYP addresses your individual
learning needs and interests? (Select from “poorly” or 1 to “very
well” or 4)

f. How would you rate the level of collaboration and teamwork
among students in the IB MYP? (Select from “poor” or 1 to “ex-
cellent” or 4)

g. To what extent do you feel engaged and challenged by the IB
MYP curriculum and learning activities? (Select from “not very
engaged and challenged” or 1 to “very engaged and challenged”
or 4)

h. What curriculum/projects were you most engaged in during the
23-24 school year? (From any of your classes)

i. What curriculum/projects were you least engaged in during the
23-24 school year? (From any of your classes)

4. MYP program feedback

a. What suggestions do you have for improving the MYP program?

b. How would you rate your overall experience in the 10th grade
MYP program? (4-point Likert scale)

Appendix B: The grading rubric on the MYP
Personal Project
The grading rubric on the MYP Personal project used by the surveyed schools
consists of three parts: project planning, applications of skills, and reflection.
Each part is further divided into several strands. For example, the follow-
ing table shows the first strand of the rubric for project planning. The table
is intended to provide additional context for the discussions in Section Dis-
cussions (3: clear expectations), where we suggested that providing students
with sample projects and their grading results would improve the clarity of
the expectations on the projects. Due to space constraints, we omit the rest of
the rubric.
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Strand i: State a learning goal for the project and explain how a personal interest led to that goal.
Level Strand descriptor Task-specific clarification
0 The student does not achieve a standard described by any of the descriptors below.

1-2 states a learning goal The student states a learning goal that is simplistic or
shallow and does not have a clear connection to personal
interests.

3-4 states a learning goal and outlines the connec-
tion between personal interest(s) and that goal

The student outlines a simple or easily-achievable learn-
ing goal that provides a brief connection to personal in-
terests

5-6 states a learning goal and describes the con-
nection between personal interest(s) and that
goal

Based on personal interest, the student develops a clear
learning goal that gives a detailed account of the connec-
tion to personal interests.

7-8 states a learning goal and explains the connec-
tion between personal interest(s) and that goal

Based on personal interest, the student develops a clear
learning goal that gives a detailed account of the connec-
tion to personal interests including reasons or causes.

Definitions
Learning Goal What students want to learn as a result of doing the personal project.

Product What students will create for their personal project.

Presents Offer for display, observation, examination or consideration.

State Give a specific name, value or other brief answer without explanation or calculation.

Outline Give a brief account or summary.

Describe Give a detailed account or picture of a situation, event, pattern or process.

Explain Give a detailed account including reasons or causes.
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